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Course Overview 
 

 
Course Description: AP English Language and Composition is a college level course designed for 
college-bound students. We will emphasize critical thinking, close reading and analysis of nonfiction texts, 
especially argumentative essays, editorials and speeches.. We will also further develop our skills in writing 
persuasive/argumentative essays. As a supplement to the nonfiction works we will also explore  excerpts 
of fiction, drama and poetry. This course will prepare you to take the required AP exam. If you pass the AP 
exam, you will be granted college level credit. This class will be treated as a university-level class, with the 
rights and responsibilities that go with it.  
 
Required Materials: 
 
Daily items: You are expected to have a 3-ring binder for this class to archive all writing assignments, 
short readings, handouts, notes and vocabulary. Pens, pencils, highlighters, lined-paper, post-its for 
annotating texts are to be brought to class everyday. You will also be required to bring a notebook 
everyday to class for in-class journal assignments. If a course text has been assigned, you are expected to 
bring that to class everyday unless otherwise instructed by the teacher. 
 

Course Texts: 
 
Non-Fiction:  
Hartmann, Thom. The Last Hours of Ancient Sunlight (Summer Reading) 
Scholosser, Eric. Fast Food Nation (Summer Reading) 
Douglass, Fredrick. Narrative of the Life of Frederick Douglass 
Kennedy, XJ., Dorothy M. Kennedy, and Jane E. Aron, eds. The Bedford Reader 
The Princeton Review, Cracking the AP English Language and Composition Exam (2018 Edition) 
 
Fiction: 
Miller, Arthur. The Crucible 
Shakespeare, William. Julius Caesar 
O’Brien, Tim. The Things They Carried 

 
Teacher Resources: 
 
On Writing, Close Reading, Analysis and Argument: 
Broomberg, Murray, and Melvin Gordon, 4th ed. 1100 Words You Need to Know 
Walters, Keith, John J. Ruszkiewicz, Andrea A. Lunsword, eds. Everything’s an Argument 
Yagelski, Robert P., Robert K. Miller, 6th ed. The Informed Argument 
Selfe, Cynthia, Anna Palchik, Lester Faigley, Diana George. Picturing Texts 
 

 
 
Required Projects: 
 
Writings: The course will emphasize the writing process with special emphasis on writing persuasive and 
argumentative essays. In addition, there will be in-class, timed-write essays to prepare for the AP exam in 
May. You will also be asked to participate in informal journal writing to respond to class readings and 
writing. 



 
Vocabulary: You will be introduced to an expansive collection of vocabulary every other week. You are 
encouraged to learn words on your own and keep a list in your binder. SAT related vocabulary will also be 
added to the list as well. You will also learn the vocabulary of argument: ethos, pathos, logos, rhetoric,  
etc. 

 
Speaking and Listening: You will be expected to engage in oral reports both group and individual. The 
class will also partake in Socratic Seminars, informal debates, presenting and arguing ideas in productive 
and principled manner.  
 
Grammar: Focus on correcting your grammar in your own writing. Pay close attention to any written 
feedback given by teacher to correct grammatical errors. 
 
Homework: All work is to be done neatly, either in blue or black ink (when given in class) or typed. Pencils 
can be used to take notes but not for assignments that will be turned in. Expect an average of an hour of 
homework per day. If typed, it is your responsibility to save your work in the event that the teacher will 
have to ask you for an additional copy.  
 
AP Test: The AP English Language and Composition test will be given in May. Everyone in the class is 
required to take the AP test. In past years students were expected to pay around $90 for the exam, but as 
of last year it was paid for by Jefferson Union High School District. Students will be informed what fees are 
expected of them once teachers receive word from administration. If a fee is required, students who have 
financial need may qualify for a fee reduction. See the counseling department for details. A useful website 
about the AP program for parents, students and teachers is called AP Central – 
http://apcentral.collegeboard.com 
 
 
Codes of Conduct: 
 
Grading Policy: All assignments are graded on a point system. A = 100-90%; B= 89-80; C=79-70; D=69-60; 
F=below 60. Also, since this is an AP class, lettered grades will be weighted accordingly (i.e. A= 5.0, B=4.0, 
etc.).  
 
Timed-write essays = 60 pts. (7 point AP rubric) 
Take home essays = 60 pts.  
Tests = 60 pts.  
Quizzes = 20 pts. 
Homework = 10-20 pts. 
 
Plagiarism and Cheating: Cheating, which includes copying another person’s work and treating it as your 
own or utilizing a source without proper credit (plagiarism) is an extremely serious offense in a course 
such as this. If you cheat or plagiarize—depending on the severity and specifics of the offense—the 
following may occur: you may receive a failing grade; parents and school officials may be notified; you 
may be expelled from the AP class.  
 
Communication is key: If at any point in time, you find yourself having problems with the class—feeling 
overwhelmed, writer’s block or confusion about a lesson or from the reading—please see me as soon as 
possible. I am here to help you.   
 
 
Fall Semester 
 
Unit One: Guidelines to Critical Reading 



Students will learn about the practices and procedures to guided critical reading, which involve pre-
reading strategies, annotation techniques, and structured questions one should always think about when 
reading rhetorical bodies of work.  
 
Nancy Mairs’ “Disability” Utilizing pre-reading strategies to uncover the bias of the writer; then, 
unearthing the purpose, method and style of Mairs’ revolutionary article which addresses the lack of true 
representation of people in the disabled community.  
 
Aristotle’s Rhetorical Triangle: Ethos, Pathos, and Logos.  Students read argument essays in The Bedford 
Reader and find rhetorical strategies used in the arguments, as well as concessions.  
 
Unit Two: Introduction to Argument Students will learn about the basics of argument: types of 
arguments, occasions for argument, introduction to rhetorical devices and their effects on advancing 
argument.  
 
Review of selected rhetorical devices: Parallelism, chiasmus, synecdoche, and metonymy, Karios and 
Paradox  
 
Editorial Assignment. Research, selection and written analysis of 3 different editorials matching the 3 
different occasions for argument.  
 
Peer Presentations on selected rhetorical devices. Students, in groups will select 2 out of the 90 
rhetorical devices researched earlier on in the unit and create and present on a poster defining the 
rhetorical device(s), two examples of its use and explanations, and tactical visuals that help to explain its 
function. After the presentations class pose further questions and/or discussion points to best understand 
these set devices.  
 
Unit Three: Review of “Fast Food Nation” and Introduction to Socratic Seminar Students will review 
their responses of selected passages from their summer reading assignment and review sections from the 
main readings best respond to the essential question provided for Socratic Seminar. Students will learn 
the purpose behind Socratic Seminar, how to approach it and the prerequisite steps to ensure a fruitful 
seminar. Process for the seminars will include the following: research/preparation, consultation, socratic 
seminar, coach’s feedback and final thoughts from the outer circle.  
 
Film analysis of The Founder. Students will watch “The Founder” starring Michael Keaton which highlights 
the rise of Ray Kroc and how he single handed transformed a small scale restaurant into a multi-billion 
dollar international franchise. Some viewers would call Kroc the model businessman of corporate 
enterprise, while others would simply call him spineless and immoral. Students take a position and defend 
it. Furthermore, students will synthesize the work of “The Founder” and evaluate how it supports, 
challenges or qualifies the argumentative points brought up in “Fast Food Nation” 
 
Unit Four: Rhetorical Analysis and Argumentative Fallacies Expanding on the unit on Critical Reading, 
students will learn what to look for in papers when engaging in thorough rhetorical analysis. For instance, 
an understanding of purpose, who the writer is or her affiliations, audience, elements of style and 
arrangement, etc. Several other rhetorical devices will be covered and quizzed upon in this unit.  
 
SOAPSTONE. Students will learn to use the SOAPSTONE  (speaker, occasion, audience, purpose, subject, 
tone) checklist when doing initial reading of bodies of work prior to rhetorical analysis. Having these 
predetermined help provide a reader with useful knowledge thus provides better conditions for deeper 
analysis.  
 
Democratic Debates Coverage. Students will watch excerpts from the 2019 Democratic Debates while 
taking detailed notes of a particular candidate. Students will identify and analyze rhetorical strategies 



utilized in their debates as well as moment where candidates succumbed to  argumentative fallacies. A 
short presentation will happen to allow student(s) to share their findings.  
 
Clinton Speeches. Following the controversy around Monica Lewinsky, then President Bill Clinton drafted 
two speeches to address the American people about his involvement in the investigation. Though the 
subject of both pieces remain the same, the purpose and the tone were largely contradictory to one 
another. Using rhetorical analysis, critical reading and annotation, students will explore the difference 
between the two and argue which draft was more effective at reaching its audience.  
 
Peer Presentations on Argumentative Fallacies. Students, in groups will select 1 argumentative fallacy to  
research then they will create and present on a poster defining the fallacy, two examples of the fallacy 
being used, and rationale on why it is problematic. After the presentations class pose further questions 
and/or discussion points to best understand these set devices.  
 
Unit Five: Introduction to the Q2 Timed-Write -- Rhetorical Analysis Using the Princeton Review AP Test 
Prep book, students will read on the chapter of “Rhetorical Analysis” as well as “Test taking strategies” 
(Sections 1-4 and 6). Students will be introduced to a sample prompt that has been previously released, 
they will walk through the various sections of the prompt; every paragraph will be covered. A packet will 
be given to students containing sample free responses to the given prompt. Using the 9 point college 
board rubric, students will annotate the sample responses and give scores to them. Then, in small groups, 
students will come together to provide a group score which will then be looked at in comparison to the 
actual college board score. After this process, students will write their first timed write on rhetorical 
analysis.  
 
Unit Six: Defending, Challenging, or Qualifying assertions from “Last Hours of Ancient Sunlight” 
Students will be given an argumentative point raised by the author. In small groups they will be tasked to 
defend, challenge or qualify that point. Students are encouraged to review selected passages from the 
book as well as their dialectical journals completed during their summer reading.  
 
Cross analyze other bodies of work dealing with the topic of “Land Is Life”. Students will also read on 
materials covering the Standing Rock Protests of the DAPL and watch a mini-documentary on the “Conflict 
on Mauna Kea”. A compare and contrast essay will follow in which students will cross analyze all three 
bodies of work in relation to arguing for “Land Is Life” 
 
Unit Seven: Structuring Arguments Students will read various chapters on structuring argument learning 
about the basic types -- Rogerian, Invitational and Toulmin methods. Students will focus primarily on 
modeling a Toulmin method argument, which contains a claim, assertions, warrants, evidence, 
counterarguments and rebuttals. Students will learn about how argument flows from one aspect to 
another to create a logical argument. Elements of Conceding and refuting will also be covered.  
 
Argument essay written step-by-step: Students will learn how to create a Toulmin-style argument which 
involves interaction of various elements such as a claim, data, warrant, backing, counterclaim and 
rebuttal. Individually, students will practice responding to various opinion based articles using the 
Toulmin Method. Students will have the freedom to defend, challenge or qualify the position established 
in the assigned article. Further exploration of Toulmin Method will happen in small groups in which 
groups will have the freedom to choose an argumentative piece exploring a position on a controversial 
topic. The task of the group is to defend, challenge or qualify the position of the paper using the Toulmin 
Method as the structure of the paper. The paper is created collaboratively, where different aspects of the 
Toulmin Method and delegated to different group members for completion.  
 
Unit Eight: Style and Presentation in Arguments Students will learn about the nuance of style that evoke 
powerful rhetoric. Grammar in particular will be covered in relation to how it impacts effects of a piece 



rhetorically. Noun phrase appositives and verbal phrases will also be covered in an extensive writing 
packet.  
 
Simple, compound and complex sentences: Students will identify and practice writing varied sentence 
structures in order to elevate their writing to a more sophisticated level. Primarily, students will practice 
utilizing forms of subordination and coordination, coupled with noun phrase appositives and verb 
phrases.  
 
Controversial Piece: Pepsi Commercial starring Kylie Jenner. Students will be introduced to the 
controversial piece by Pepsi Cola Co. Students will discuss concepts of “tone def” and how this particularly 
relates to aspects of subject, audience, purpose and tone. Students will be able to articulate why the 
Pepsi  was problematic and criticize it using appropriate rhetorical terminology. 
 
Unit Nine: The Method of Narration  
 
Students read narratives in Chapter Four of The Bedford Reader. Students also read travel personal 
narratives about race and belonging  written by Maya Angelou and Amy, identifying rhetorical strategies 
and elements of style in the writing. 
 
Students write a Micro-Narrative essay, using subordination and coordination, noun phrase appositives, 
students will write a narrative composition on a particular place in their lives that has significant meaning 
to them. This place cannot be bigger than a river, street, town, etc. The writing process of the Micro-Essay 
is as follows: Peer editing of intro paragraphs and rough drafts, submission of final essay, revision of essay 
based on teacher’s remarks.  
 
More practice on argument w/ emphasis on peer editing – concessions must be included – on one of the 
three narratives presented in video. This essay assignment also introduces – or rather reinforces from 
previous years – the step-by-step process of good essay writing. Here is the process: 1) peer editing: 
students exchange introductory paragraphs and submit to teacher for revision; 2) peer editing: students 
exchange rough drafts; 3) final essay submitted and graded by teacher; 4) students make revisions from 
teacher’s comments and re-submit essay.  
 
SPRING 
 
 
Unit One: Elements of Satire  
Students will learn about the different types of satire (Horatian, Juvinilian and Mennipean) complete with 
examples of each. Then they will read and/or watch various aspects of satire from both a literary 
standpoint as well as visual. Students will start by watching accessible and easy to grasp comedic works of 
satire found in pop culture television shows, then transition into more complex pieces of written. The 
main works will be “A Modest Proposal” by Jonathan Swift and “Advice to the Youth” by Mark Twain. 
 
Creation of a Satirical Essay. In the spirit of Swift and Twain, students will create their own Horatian, 
Juvinilian or Mennippean satirical essays. A stance on a controversial topic must be chosen prior to 
writing. Students are free to emulate the styles of great authors we’ve read in order to fulfill the purpose 
of the satire.  
 
Unit Two: Introduction to the Q3 Timed Write -- Argumentative Paper Using the Princeton Review AP 
Test Prep book, students will read on the chapter of “The Argument Paper” as well as “Test taking 
strategies” (Section 7). Students will be introduced to a sample prompt that has been previously released, 
they will walk through the various sections of the prompt; every paragraph will be covered. A packet will 
be given to students containing sample free responses to the given prompt. Using the 9 point college 
board rubric, students will annotate the sample responses and give scores to them. Then, in small groups, 



students will come together to provide a group score which will then be looked at in comparison to the 
actual college board score. After this process, students will write their first timed write on an argument.  
 
Unit Three: Induction/deduction/enthymeme & syllogism Students identify inductive and deductive 
arguments from The Bedford Reader essays. Students find and identify inductive and deductive arguments 
in current event articles, especially science and political science articles. Students create their own 
inductive, deductive arguments, as well as syllogisms and enthymemes.  
 
Unit Four: The Role of Fiction in the world of Rhetoric Though the majority of the works found in this 
course are non-fiction, this unit explores how compelling arguments can also be asserted through clever 
and timely works of fiction. Students will read the following literary works: “The Things They Carried” by 
Tim O’brien and “Julius Caesar” by William Shakespeare. SOAPSTONE will once again be used to establish 
meaningful background information of the writer, the times, the purpose and the audience. Through 
careful inquiry students will draw conclusions on what each respective author is arguing and how their 
work of fiction helps to push their argument forward.  
 
Unit Five: The Method of Argument and Persuasion After writing their own argument papers with the Q3 
Time Write, students will return to analyzing elements that make for a good argument paper. Students 
will read and analyze two arguments about immigration: “Safety Through Immigration Control” by Mark 
Krikorian and “Not Your Homeland” by Edgewidge Danticat. Both pieces talk about immigration but have 
fundamentally different viewpoints on the topic.  
 
Argument Essay about Immigration: Students will write an essay in which they will present their view on 
an aspect of immgration policy or practice that are deeply controversial -- for example, sanctuary cities for 
immigrants, treatment of asylum seekers, travel bans, border patrol, ICE raids and enforcement, 
deportations, the Dream Act, etc. Before beginning their draft, students will do additional research to 
gather evidence to support  their position.  
 
Unit Five: The Method of Example Students will learn about the examples list aspects that helps an 
audience understand a topic further. By reading Chapter 6 of The Bedford Reader, students will examples 
help to fulfill an argument that informs. Readings include “On Compassion” by Barbara Ascher. Oprah 
Winfrey’s acceptance speech at the Golden Globes will also be analyzed to show how Oprah utilizes 
examples to hit home with her argument to support the #NeverAgain movement.  
 
Response to “Black Men and Public Space”. Upon analyzing “Black Men and Public Space” by Brent 
Staples, students will respond to a follow up assignment examining the pros and cons of altering public 
space. Students will be asked to use specific examples from the text and beyond to use as evidence.  
 
Unit Seven: Introduction to the Q1 Timed Write -- Synthesis Paper Using the Princeton Review AP Test 
Prep book, students will read on the chapter of “The Synthesis Essay” as well as “Test taking strategies” 
(Section 5). Students will be introduced to a sample prompt that has been previously released, they will 
walk through the various sections of the prompt; every paragraph will be covered. A packet will be given 
to students containing both  sample free responses to the given prompt and all the given sources one 
would have for a Q1 prompt. Students will begin by reading and annotating the given sources, identifying 
how it engages with the topic and the viewpoint it supports (note: some sources may be objective by 
nature and not have a stance one way or another). Then, using the 9 point college board rubric, students 
will annotate the sample responses and give scores to them. Then, in small groups, students will come 
together to provide a group score which will then be looked at in comparison to the actual college board 
score. After this process, students will write their first synthesis timed write. 
 
Group Project (Synthesis Prompt): Generating a Synthesis Prompt. Students will collectively research a 
controversial topic of their choosing. It is important that that curate articles from various points of view. 



Then, students will design their own Q1 prompt, complete with writing task and appropriate sources. A 
short group presentation will occur so students can share what they’ve created with their peers.   
 
Unit Eight: Censorship and the First Amendment Students will read a collection of articles regarding the 
first amendment ranging from Colin Kaepernick case with the NFL, to accounts of The Red Scare, to 
debates about White Nationalist rallies and free speech. Using guiding questions, students will use 
rhetorical analysis to unpack these various pieces. As students read these various pieces, a pros and cons 
graphic organizer on censorship can be filled out.  
 
Debate: Students will engage with each other on the following essential question: Should the government 
be allowed to practice  unrestricted censorship to protect the general public? The audience is concerned 
members of the community. 
 
Unit Nine: Terms and Modes Review for the AP Exam As we approach the test date, students will spend 
 
 
 
 
 
 
 
 
Socratic Seminar: Students debate essence of human nature and which is more dominant in human 
culture, cooperation or competition. Students use readings from this semester, plus their own research as 
preparation. Students submit written argument at end of debate.  
 
Students view two documentaries: Food Inc., documentary directed by Robert Kenner, and People for 
the Ethical Treatment of Animals (PETA) video on factory farms. Students write in-class argument essays 
on each video, with special consideration of concession to opposing point of view.  
 
Students find and submit a current events article related to one or more of the themes from the novel or 
a current and relevant social issue worth talking about (must be approved by the teacher). Students will 
research organizations actively working on the social issue presented in your article and present written 
paper to class, including documented interaction between student and representative of the organization. 
Students will edit and compile their final reports into a collective informative booklet highlighting 
community issues and organizations that address these issues.  
 
Unit Four: Synthesis Essay  
Students write take-home synthesis essay, based on readings from 1) Oryx and Crake; 2) Fast Food 
Nation; 3) The Last Hours of Ancient Sunlight; 4) news article on the advancement of military technology 
5) satirical cartoon on technology; and 6, 7) at least 2 related current event readings of the student’s 
choosing.  

 
Introduction to MLA style: students include “Works Cited” page with synthesis essay. Reading of 
Chapter 3 of The Bedford Reader, which gives examples and details of essays with Works Cited page 

 
Writing process: Peer editing of intro paragraphs and rough drafts, submission of final essay; students 
make revision of essay based on teacher’s remarks.  
 
Student debate over the concept of technology, is it a primary source of social good or social 
disturbance? Students use readings from this semester, plus their own research as preparation. Students 
submit written argument at end of debate, with attention to rhetorical strategies, refutation and 
concession. 



 
Unit Five: Induction/deduction and Syllogism/enthymeme 
Students identify inductive and deductive arguments from The Bedford Reader essays. Students find and 
identify inductive and deductive arguments in current event articles, especially science and political 
science articles. Students create their own inductive, deductive arguments, as well as syllogisms and 
enthymemes.  
End of unit quiz.   

 
Unit Six: Logical Fallacies 
Students read excerpts from The Informed Argument and Everything is An Argument, with detailed list of 
logical fallacies. Current event research: Students find logical fallacies in recent political speeches or 
editorials and present to class.  
 
Group presentations: Students work in groups of 5 or 6 to create a poster presentation highlighting 2 of 
the argumentative fallacies researched. In these posters student presenters will educate their peers on: 1) 
the definition of their assigned argumentative fallacies, 2) two written examples to provide context to the 
fallacies and 3) mindful visuals that help to further explain the given fallacies. Upon completion of the 
fallacies unit, a quiz will be assigned on the identification of the explored fallacies.  
 
Unit Seven: Preparation for AP Test in May 
 
Introduction to rhetoric terms – seven pages.  
 
Reading essays in The Bedford Reader and identifying rhetorical strategies. Students take series of in-class 
essays, with focus on identifying rhetorical strategies and, where possible, logical fallacies.  
 
Unit Eight: Satire and Process Analysis 
 
Students read The Bedford Reader essays on satire and process analysis. Again, students are asked to 
identify writing strategies. Close examination of Swift’s “A Modest Proposal,” with special attention given 
to audience and author’s purpose.  
 
Satirical process essay: Students write their own satirical process essay with emphasis on audience. 
Writing process: Peer editing of rough drafts, submission of final essay, revision of essay based on 
teacher’s remarks. 
 
Unit Nine: Genre and The Things They Carried 
Students read The Things They Carried by Tim O’Brien and complete question/answer worksheets and 
journal assignments. Close look at genre and author’s use and mix of genre in his writing.  
 
Introduction to parallelism. Students required to use parallel structure in their written assignments on 
this book.  
 
Students answer study questions on reading and also keep journal for informal response. Students share 
selected journals with classmates and write response.  
 
Vocabulary work: students create vocabulary log, with definitions and student-created sentences, half of 
which must have parallelism.  
 
Expository essay on immigration: As a reflection of the WHS community, which is largely working class 
and immigrant families; students in small groups will generate interview questions exploring the 
experience of migration in their family history. Students will then use these oral histories to write 
expository essay on family immigration, intentionally using parallelism in the essay.  



 
Writing process: Peer editing of rough drafts, submission of final essay, revision of essay based on 
teacher’s remarks. 
 
Note on vocabulary:  
Throughout the semester, on a weekly basis, students are given twenty new vocabulary words and four 
idioms. Students take quiz on the week’s vocabulary words taken from Barron’s 1100 Words You Need to 
Know, and often must write in-class impromptu paragraph using some of the words correctly.    
 
End of semester test:  
Students take fill-in-blank and short-essay test on first semester work, with emphasis on rhetoric terms, 
vocabulary and identification of rhetorical strategies.   
 
 
SPRING SEMESTER 
 
Unit One: Influence of Advertising 
Students discuss and share their experiences with advertising and its influence on them. Students watch 
video, “The Merchants of Cool,” taking notes on teens and advertising. Students read introduction to 
Branded by Alissa Quart and current events articles on bottled water versus tap water. Students, in 
groups of three, create survey questions on advertising and consumer habits and then conduct survey of 
10 of their peers.  
 
Voice: In The Bedford Reader, students read essays by Chitra Divakaruni, “Live Free and Starve,” and Peter 
Singer, “The Singer Solution to World Poverty.” Students compare and contrast use of voice in these two 
essays.  
 
Debate: The reading of these essays leads to discussion and debate on our dependence on goods 
produced in poor countries, and whether our affluence is related to their poverty. 
 
Students read Plato’s “The Cave” and write compare/contrast to the “reality” created by the influence of 
advertising on today’s consumers.  
  
Analytical essay: Students write analytical essay on advertising’s influence on American youth, 
comparing/contrasting themselves to the teenagers in “The Merchants of Cool,” paying special attention 
to their writer’s voice.  
 
Writing process: Peer editing of rough drafts, with students looking for clear, consistent voice. Submission 
of final essay, revision of essay based on teacher’s remarks. 
 
Unit Two: Analyzing magazine advertisements 
 
Students are introduced to Jerry Mander’s essay “Advertising and the Consumers’ Basic Needs,” and “The 
Language of Persuasion.” Students view recent magazine advertisements on overhead, and connect 
advertising essays to the visual images in the advertisements.  Students take in-class quizzes on various 
magazine ads presented on overhead. 
 
Analytical essay: Students bring ads of their choosing and write an expository and analytical essay 
dissecting the advertisement – characters, relationship to product, color and shading, text, placement of 
key components – with special emphasis on how this ad appeals to the needs and fears of the consumer.  
 
Writing Process: Peer editing of rough drafts. Submission of final essay, revision of essay based on 
teacher’s remarks. 



 
Create magazine ads: In pairs, students create their own magazine advertisement, with emphasis on 
image, logos, symbolism in text and picture. 
 
Unit Three: Censorship and First Amendment  
 
Discussion of censorship and First Amendment. Teacher presents historical examples. Students, in small 
groups, bring in other examples of censorship and share with class. Discussion of how censorship has 
changed.  
 
The Crucible by Arthur Miller: Teacher presents timeline of censorship in relation to the novel. Students 
view, take notes and discuss George Clooney’s film, Good Night and Good Luck, which explores the 
communist paranoia during the era of Senator McCarthy and it’s impact on the First Amendment.   
 
Students read Arthur Miller’s The Crucible and keep a satire/irony journal – with close guidance from 
teacher -- to better understand the novel. Satire journal requires that students identify Twain’s satire and 
make connection to today’s current events.  
 
As students read novel, teacher explores various selected essays for discussion. 
 
Writing an argument essay on The Crucible: Students write an argument essay using the sources above – 
plus at least three more sources not discussed in class. The prompt of essay is: Should the state be 
allowed to practice unrestricted censorship to protect the general public? Your audience is a concerned 
group of teachers, parents, and students.  
 
Writing assignment requires that students 1) consider those who are offended by the novel’s language 
and/or character depiction; 2) make concessions to those they disagree with; 3) use endnotes with MLA 
format; 4) include Works Cited page.   
 
Writing Process: Peer editing of rough drafts. Submission of final essay, revision of essay based on 
teacher’s remarks. 
 
Unit Four: Everyday Use 
 
Students read Roskelly and Jolliffe’s Everyday Use. Students do close reading of Alice Walker’s short 
story, “Everyday Use,” looking at rhetorical devices used by author. Discussion of rhetoric, its historical 
origins, and the five traditional canons of rhetoric: invention, arrangement, style, memory, and delivery.  
 
Students read Henry David Thoreau’s essay, “On Civil Disobedience,” with attention to how author 
presents his argument, and the strategies he uses. Students write response to Thoreau’s views on money 
and virtue and debate the influence of money on virtue.  Argument essay on money and virtue. Students 
peer edit rough draft, submit final draft to teacher and revise final draft based on teacher’s remarks.  
 
Unit Five:  Rhetorical strategies in fiction  
 
Close examination of short stories and essays by Ernest Hemingway, including “Hills Like White 
Elephants,” “A Clean Well Lighted Place,” and “On the Quai at Smyrna.” Special emphasis on recognizing 
rhetorical strategies used by author.  
 
Students read various short stories by Ernest Hemingway. Study questions focus on author’s use of 
understatement, diction, dialogue, repetition and emphasis.  
 



Students attempt to parody Hemingway style by expanding on a Hemingway scene from one of his short 
stories using the rhetorical tools stated above. 
 
Discussion of Hemingway Code Hero and contrast to traditional hero. Students, in groups, bring 
examples of traditional hero writing – fable, fairy tale, poetry – and they compare and contrast these 
writings to the Hemingway hero, with emphasis on use of language, style, diction, and voice.  
 
Expository essay: Students write expository essay on Hemingway’s style of writing, focusing on how the 
author uses language to convey meaning to the reader. 
 
Writing Process: Peer editing of rough drafts. Submission of final essay, revision of essay based on 
teacher’s remarks. 
 
Unit Six: Practice AP Language Test 
 
On voluntary basis during spring break, with proctoring by teacher, students take practice AP Language 
Test at school, complete with hour-long reading comprehension test, plus three timed writes, one of 
which is synthesis essay, second requires identifying rhetorical strategies, and third requires student to 
write argument response. 
 
Unit Seven: Position Paper 
 
Review of language to present ideas: review of 1) varied sentence structure; 2) compound and complex 
sentences; 3) subordination and coordination; 4) use of diction for emphasis; 5) controlling tone and voice 
 
Primary and secondary sources: Teacher introduces different sources for compare and contrast. In 
computer lab, students find and share examples of both primary and secondary sources. Also, students in 
small groups investigate and discuss possible topics of interest for position paper.  
  
Teacher presents list of potential topics for position paper.  

● Religious freedom and prayer in public schools 
● Advertising: freedom of expression or unconstitutional manipulation? 
● Use of school vouchers for private school students 
● America and Iraq: what is the solution? 
● Military intervention in other countries 
● Use of torture on suspected terrorists 
● America’s immigration dilemma 
● Social networking’s impact on education 
● Gentrification’s role in the drastic change of the Bay Area 
● American consumers’ connection to cheap foreign labor 
● In light of Charleston, NC, should the Federal Govt. remove the confederate flag? 
● Is sex education a valuable component in schools?  
● Welfare or workfare?  
● AP and SAT testing 
● The Ethics of cloning 
● Racial quotas for college admission 
● Biogenetic engineering of foods  
● Performance enhancing drugs in sports 
● National Health Insurance 
● Global warming or climate change? 
● Capitalism: a system of fortune or fallacy? 
● The efficacy of recycling 
● Uber: does it benefit cities in the long run? 



● Conflict of interest in government 
● The Homeless: what is the solution?  

 
Argument essay: Students write a position paper on a topic above or one of their choosing – with 
teacher’s ok. Essay must include both primary and secondary sources, using MLA endnotes and Works 
Cited page. Students must present two opposing sides to the argument and then argue for one side, 
conceding points to opponent and refuting opponents’ argument. Also, students should be conscious of 
using appropriate rhetorical strategies (see above) in their essay.  
 
Writing Process: Peer editing of introductory paragraphs and submission to teacher. Peer editing of rough 
drafts. Submission of final essay, revision of essay based on teacher’s remarks. 
 
Unit Eight: Human Ambition in Julius Caesar and connection to today 
 
Students read William Shakespeare’s Julius Caesar and perform reader’s theatre of major scenes. 
Students keep journal on events/scenes showing examples of how human ambition impacts the 
characters, plus vocabulary and Shakespeare insults; discussion of major themes in Julius Caesar.  
 
Research of current events: Students research possible current event topics with the related theme of 
human ambition and its impact individuals and society. Note: the students’ previous work on their 
position papers will give them added schema to tackle this assignment.  
 
Write one-act play: In groups of three or four, students write a one-act play based on their current events 
topic, with theme of human ambition central to the play.  
Also, students create poster advertising their play, accenting visual symbols. 
 
 
 
Note on vocabulary:  
Throughout the semester, on a weekly basis, students are given twenty new vocabulary words and four 
idioms. Students take quiz on the week’s vocabulary words taken from Barron’s 1100 Words You Need to 
Know, and often write in-class impromptu paragraph using some of the words correctly.    
 
 
Successful Tips for AP English: 
 

● Keep all the materials you receive from class in a well organized system and in chronological 
order 

● Come to class prepared to talk, discuss and sometimes to disagree and debate. 
● Write notes, comments and questions as you read. Use post-it notes. 
● Make connections to other readings and writings. 
● Be prepared to discuss materials with your peers. 
● Be critical; question everything, even your teacher. The development of an argument (idea) is the 

major premise of this class. Don’t shy away from disagreements, it’s a sign that you are thinking 
closely about the material. 

● Do not expect black-and-white answers or solutions; instead embrace nuance and differences of 
opinion. 

● Through the dialectical conversations you have with your peers and teacher, be open to changing 
your ideas on things. Possibly through a disagreement, you will learn to value the other side in 
ways you’ve never done before.  

● Make every reading assignment an opportunity to develop new vocabulary words. 
● Take responsibility for your own learning.  



● Empower yourself to keep up to date with current events happening in the world, for these 
events can always lead to fruitful discussion in the classroom and rewarding and relevant writing 
assignments 

● Above all else, always remember to uphold basic respect for one another in the classroom, avoid 
oppressive, hurtful and sensitive language, especially when in disagreement with one another.  

 
 
 
Parents and students:       August 2018 

 
Please sign below and return to Mr. Morton 
 
I have read the English AP course expectations and I understand the rules, costs and challenges of the 
class. By signing below I (the student) commit to completing all the work assigned in the AP Language and 
Composition course. 
 
Student Name (please print): ______________________________________________ 
 
 
Student Signature__________________________________________________  Date 
___________ 
 
 
 
Parent/Guardian Name (please print):____________________________________ 
 
 
 
Parent/Guardian Signature_______________________________________ Date ___________ 
 
 
Note to parents/guardians: If you have any questions or concerns, you may email me at: nmorton@juhsd.net. 
. 
 
 


